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INTRODUCTION 

Durham College completed its second Program Quality Assurance Process Audit (PQAPA) 
review and site visit in April 2013.  The Audit Panel was chaired by Hans van der Slagt and panel 
members Maureen Callahan and, Lisa Boyle.  Durham College was appreciative of the 
opportunity to share the processes it utilizes to ensure quality programs and services to support 
the student experience and student success.   

 

This 18-Month Follow-Up Report provides an overview of the continuous improvement being 
undertaken at Durham College to address the Audit Panel’s recommendations as noted in the 
PQAPA Final Report of December 2013.  The college was pleased by the auditors’ decision to 
rate all six criteria as “MET” with one sub-criterion in each of Criteria 2, 4, 5 and 6 rated as 
“PARTIALLY MET” and the decision that the issues identified were not significant enough to lead 
to a downgrading of the overall criterion in each of those areas.    

 

Durham College values the importance of quality programs and quality processes to support 
teaching and learning.  The college was gratified by the comments provided by the Audit Panel 
in the Executive Summary of the December 2013 Final Report, whereby, the Audit Panel noted 
they were impressed with the quality assurance processes and policies in place at Durham 
College. The Audit Panel indicated strong evidence of the College’s ongoing commitment to 
quality assurance at all levels of the organization, and most importantly, the auditors stated the 
evidence was supported in the opinions of the students interviewed by panel members. 

 

The recommendations provided by the Audit Panel with respect to increasing the awareness 
and actions in communicating to students regarding credit-transfer, PLAR and pathways 
supports an important Ministry and college initiative.  The Academic Direction supports 
Durham College’s Strategic Plan and Business Plan, and addresses many of the Audit Panel 
recommendations including; the cross-college review of course outlines, teaching practices and 
their effectiveness, use of DC Connect (LMS) by all faculty, more frequent student 
feedback/evaluation of full-time faculty.  

 

Furthermore, Durham College has created a formal policy on the level of education and 
expertise required of faculty for particular positions and conducted a review of the Terms of 
Reference and terms of service of external members on program advisory committees We are 
pleased to acknowledge that many of the recommendations have been completed and/or 
processes have been developed for implementation to address each recommendation. 
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RECOMMENDATIONS: 

The Audit Panel made the following recommendations to Durham College: 

Recommendation #1:  Implement measures to ensure student awareness of all Prior Learning 
Assessment Recognition (PLAR) opportunities, within and external to the College.  

Recommendation #2: Consider a broad, cross-disciplinary review and approval process for 
course outlines that might include review and approval by a sub-committee of Academic 
Council and/or peer reviews by academic staff in other schools, as has been noted by best 
practices at other institutions. 

Recommendation #3:  Implement processes to ensure that new and innovative teaching 
methods are evaluated to test their effectiveness and, where valid, to ensure that such 
methods are shared with other faculty across the College.   

Recommendation #4:  Confirm its position by way of a formal policy regarding the level of 
education and expertise required of faculty for particular positions.   

Recommendation #5: Continue its work with faculty to ensure 100% compliance with the use of 
DC Connect as per the policy.   

Recommendation #6:  Support and monitor faculty engagement in reflective practice and share 
the insights gained through this reflective practice across the College.   

Recommendation #7:  Encourage faculty to increase their participation in professional 
development activities related to the teaching and learning process.   

Recommendation #8:  Ensure that space and equipment requirements are in place prior to 
permitting significant enrolment increases.   

Recommendation #9:  Review its policy and procedures for the student evaluations of regular, 
full-time faculty and implement policy to ensure regular, frequent and comprehensive 
evaluations are conducted.   

Recommendation #10:  Review the activities and membership of its advisory committees to 
ensure compliance with the existing Terms of Reference for Program Advisory Committees 
(PACs). 
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AFFIRMATIONS: 

Durham College identified numerous affirmations in its self-study and provided an update in 
this report on the ones selected as follows: 

Affirmation #1:  Implement an electronic, centralized Course Outline repository entitled 
WebCOT. 

Affirmation #2:  Implement a new timetable/scheduling plan for General Education course 
offerings to increase availability of General Electives and choices for students. 

Affirmation #3 and #4:  Develop hybrid course delivery that is pedagogically sound and actively 
engages students in learning. In addition, increase opportunities for faculty engagement in 
professional development to support flexible curriculum delivery (on-line and hybrid). 

Affirmation #5: Implement a Program Change policy and procedure for program revisions to 
ensure all approved processes are completed. 
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FOLLOW-UP ON RECOMMENDATIONS 

IMPLEMENTATION PLAN AND RESULTS TO DATE: 

Recommendation #1: Implement measures to ensure student awareness of all Prior Learning 
Assessment Recognition (PLAR) opportunities, within and external to the College.  

Durham College continues to create pathway opportunities for students through collaborations 
with universities and colleges in Ontario and abroad. In order to ensure student awareness of 
these pathways and opportunities for credit transfer and prior learning assessment and 
recognition, the college has developed and implemented the following initiatives: 

1. The restructuring of the office of Strategic Enrolment Services (formerly Office of the 
Registrar) in the summer of 2014 has led to the realignment of credit transfer, and prior 
learning assessment and recognition (PLAR), and pathway and articulation agreement 
responsibilities.  The following enhancements have resulted from this realignment:  

a. Resources were allocated toward a full-time Credit Transfer and Pathway 
Coordinator position. This new position allows the college to focus on the 
evaluation of its credit transfer practices.  

b. Students, internal staff and faculty, and external and partner institutions can 
now connect to one department for credit transfer and PLAR processes, inquiries 
and student support.   

c. Other benefits that have been achieved include new efficiencies in the ongoing 
maintenance of the Durham College Transfer Guide and website, as well as 
liaison and collaboration with ONCAT. 

d. The credit transfer application process was reviewed and redesigned for 
students entering in September 2014.  Also, in fall 2014, the Office of Strategic 
Enrolment Services began tracking more detailed statistics on the number of 
credit applications and change in processing times year over year to ensure that 
the changes implemented were resulting in an improved level of service to our 
students.  Transaction details will help the college identify challenges and gaps in 
processes and will allow for the development of additional improvement 
strategies.  

e. Starting in winter 2015, communications to prospective students will include a 
targeted message with regards to PLAR and credit transfer opportunities.  The 
goal of this initiative is to encourage students to apply and receive credit for 
prior education much earlier, leading to a more seamless registration process. 

f. In collaboration with Communications and Marketing, the office of Strategic 
Enrolment Services redesigned the websites for PLAR, credit transfer and 
pathways. With the launch in winter 2015, students now have access to better 
information about PLAR options and how to go about applying for them. The 
office of Strategic Enrolment Services is also committed to undertaking a 
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comprehensive review of current PLAR processes to identify possible service 
gaps.    

i. http://www.durhamcollege.ca/admissions/general-information/prior-
learning-assessment-and-recognition-plar. 

ii. http://www.durhamcollege.ca/programs-and-courses/pathways-further-
your-education 

iii. http://www.durhamcollege.ca/admissions/applying/credit-transfer-
information 

g. Office of Strategic Enrolment Services developed a comprehensive 
Communication Plan with the Communications and Marketing department that 
includes regular updates of the website and Transfer Guide. Updates are 
broadcasted using social media such as Twitter and Facebook. This ongoing 
effort allows the college to draw students’ attention to new agreements and 
remind them of the opportunities currently in place and encourage them to 
leverage their current credential in their pursuit of further studies. The office of 
Strategic Enrolment Services will lead this initiative in collaboration with the 
Communications and Marketing department.  

2. Durham College jointly hosts the Pathway Fair with UOIT annually in the fall. The Credit 
Transfer and Pathway Coordinator also works closely with School Deans to host 
additional pathway promotional events with Ontario universities at both the Oshawa 
and Whitby campuses. In January 2015, 15 Ontario universities spent the day 
showcasing their institutions and talking to Durham College students about 
opportunities for further degree studies.  These events will continue annually.  

3. Currently, all Durham College course outlines include instructions for PLAR. In December 
2014, Durham College piloted its new Web based Course Outline Tool (WebCOT), which 
includes PLAR as a mandatory field in the development of new course outlines. Course 
outlines are a critical resource for students and another means for ensuring students are 
aware of their options regarding PLAR. Further, the course outline template was revised 
to ensure the reference to PLAR was moved closer to the beginning to provide greater 
visibility of PLAR options for students.  The WebCOT initiative is led by the Centre of 
Academic and Faculty Enrichment (C.A.F.E.) and will be fully implemented starting in 
spring 2015.  

The status of this recommendation is completed. Through these and other college-wide 
initiatives, Durham College continues to promote the awareness of student mobility options 
specifically through pathway options, PLAR and credit transfer. 
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Recommendation #2: Considers a broad, cross-disciplinary review and approval process for 
course outlines that might include review and approval by a sub-committee of Academic 
Council and/or peer reviews by academic staff in other schools, as has been noted by best 
practices at other institutions. 

Durham College believes course development and review are the shared responsibility of the 
faculty, staff, and academic deans. The college supports the creation of new courses and 
maintenance and review of courses and course outlines using best practices in course design 
and pedagogy including constructive alignment, Universal Design for Learning, and evidenced-
based, annual and cyclical curriculum review. 
 
WebCOT – Web based Course Outline Tool 
Extensive work was undertaken collaboratively between the Centre for Academic and Faculty 
Enrichment (C.A.F.E) with IT Services to develop an electronic repository to ensure the most up- 
to-date course outline is accessed by both students and faculty.  As of spring 2015 all new 
course outlines will be recorded and current outlines transferred into a new, online course 
outline development system entitled WebCOT (Web- based Course Outline Tool). All outlines 
will then be maintained, stored, and annual changes tracked within the system. WebCOT 
follows established policies, processes, and procedures and facilitates the documentation of 
curriculum alignment between course learning outcomes, teaching methods, resources, and 
evaluation. WebCOT also has checks and balances that follow accepted practices in quality 
course design that serve to assist the faculty in maintaining a high quality outline. Within 
WebCOT, course outlines go through a multi-levels of review and approval as enforced by the 
system. Future plans for WebCOT include mapping course outlines to Program Learning 
Outcomes.   
 
Along with the review and approval processes currently in place through new course 
development, annual curriculum renewal, and comprehensive program review, the college is 
confident that the review actions and approval requirements featured in WebCOT are sufficient 
for ensuring quality management and ongoing maintenance of course outlines.  
 
The status of this recommendation is completed.  

 

Recommendation #3: Implements processes to ensure that new and innovative teaching 
methods are evaluated to test their effectiveness and, where valid, to ensure that such 
methods are shared with other faculty across the college.   

2014-2017: The Road Ahead: Our Academic Direction 
Faculty members at Durham College are some of our greatest resources. Under the leadership 
provided by the vice-president, Academic and by Academic Deans, and through the guidance 
and support offered by the staff and faculty team in the Centre for Academic and Faculty 
Enrichment (C.A.F.E.), faculty members are strongly encouraged to use new and innovative 
teaching methods in the classroom and lab settings. We recognize and agree that it is crucial to 
evaluate the effectiveness of teaching methods and to share those identified as best practices 
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college-wide. As such, various related initiatives have been identified and documented within 
the 2014-2017 The Road Ahead: Our Academic Direction document launched in spring 2014. 
For instance, Durham College is committed to enhancing hybrid and online courses delivery; 
supporting advancement of Universal Design for Learning (UDL) in curriculum design and 
program delivery; and including experiential learning components to curriculum, including 
authentic assessment and applied research. The Academic Direction also identifies the need to 
implement a process for evaluating the effectiveness of new and innovative teaching modes. 
 
Examples of initiatives for sharing best practices in teaching and learning include the following;  

• “The 8 Minute Professor” video series describing new and effective teaching methods. 
The purpose of “The 8 Minute Professor” is to provide a clear, quick and concise way of 
sharing promising practices. It facilitates professor-to-professor sharing, which is highly 
valued by our professors. It also provides a forum to recognize and encourage our 
innovators.  

• The CAFE has also encouraged Faculty Learning Communities (FLC) to facilitate sharing. 
One of these communities is focused on the Scholarship of Teaching and Learning.  

• Program coordinators are also asked to share how they engage in new and innovative 
teaching activities with their students at monthly Academic Council meetings as part of 
the comprehensive program review process. Since engaging in this practice, eight 
faculty members have presented their program review findings to the committee and 
shared innovative best practices such as, Real-world and team-based projects and 
simulations; use of smartphone technology during environmental field trips; and 
practices toward successfully completing program-embedded certifications.  

• Other opportunities for sharing best practices include regular program coordinator 
meetings, annual Research Day seminars, and annual Professional Development Day 
activities.  

 

The Academic IT Plan, which flows from “The Road Ahead: Our Academic Direction”, supports 
and encourages innovative pedagogical approaches that use instructional technology to 
enhance and deepen learning. The Academic IT Plan advocates for a formalized approach to 
investigating and introducing new learning technology, and promotes experimentation and 
research on practice. Structured experimentation helps in the evaluation of new practices, and 
informs decisions on scalability of a particular approach and assists in the identification and 
then dissemination of promising practices. 

In 2015, the Vice President, Academic and the Academic Deans, will create a 3-year plan with 
specific annual goals that will move the above-mentioned initiatives forward. The plan will 
measure the effectiveness of the new initiatives and identify how best practices will be shared 
college-wide.   
 

Innovative Teaching and Learning: Research at Durham College 

• E-portfolios: Examples of ongoing initiatives regarding the use and effectiveness of new 
teaching methods include a Higher Education Quality Council of Ontario (HEQCO) 
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research project regarding the use of ePortfolios and another research project regarding 
hybrid learning. In January 2013, Durham College received funding from HEQCO to 
research assessment of the Ministry Training Colleges and Universities Essential 
Employability Skills (EES) using ePortfolios. A unique set of resources were developed to 
support students and faculty in the development and assessment of the EES using the 
DC Connect ePortfolio tool. During this 18-month project, students and faculty in the 
Practical Nursing, Fitness and the Health Promotion, Personal Support Worker, and 
Social Service Worker programs were provided training, a User Guide, and a customized 
Template for the Student Success ePortfolio. Student and faculty survey and focus group 
results indicated that the Student Success ePortfolio Project helped students to assess 
EES as well as helped students to reflect, organize and learn more about EES. Of note, 
the four participating programs have continued to use the ePortfolio resources since the 
project concluded – and have all made this a part of their programs.  

 

• Use of hybrid learning in apprenticeship programs: For the research regarding the use 
of hybrid learning in apprenticeship completion, the faculty researchers set out to 
answer the question - can hybrid delivery, based on Blended Learning methodology, 
facilitate completion of apprenticeship? The researchers found unanticipated 
complexity in the answer. The hybrid program delivers results that are comparable to an 
entirely classroom based program. Completion rates and average grade 
accomplishments were very similar. So yes, hybrid is a comparable delivery 
methodology, requiring only half the time of the traditional classroom delivery for 
student apprentices to obtain their certificate of apprenticeship. But there was no 
simple extrapolation from that result to apprenticeship completion and the acquisition 
of their journeyman’s papers. We found the factors that determine completion are 
varied, because different stakeholders place a different value on completion. 

 

• Ontario Online: Durham College has played a leadership role in OntarioLearn since its 
inception. Provincially we consistently have the highest level of hosting activity (14,931 
registrations in 2013-2014), and are in the top three colleges in enrollment. Our 
offerings represent 21% of all courses offered through OntarioLearn. 

Further, the Ontario Online Learning Consortium (OOLC) is a collaborative centre of 
excellence in online and technology-enabled learning, governed and operated by 
Ontario's publicly assisted postsecondary institutions. In support of this initiative, the 
Ontario government has committed to funding course development in three phases. In 
phase 1 Durham College received funding in the amount of $490,000 and in phase 2 
received funding in the amount of $517,000. A call for proposals for phase 3 is expected 
in October 2015. 

Durham College will be posting these online courses on the OOLC portal in fall 2015.  

• Informal Research: In fall 2014, internal consultation sessions were held with the 
Academic Leadership Team and Academic Council members. Participants identified the 
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following examples of ways to evaluate the effectiveness of new and innovative 
teaching: 

o Surveying students for their feedback 
o Measuring the success rates of students in the course, and benchmarking the 

effect on program retention rates  
o Evaluating student feedback on faculty performance 
o Comparing students’ work through pre- and post-testing 
o GPA analysis 
o Analysing KPI data and developing action plans for follow-up  
o Course enrolment/retention studies 
o Tracking of faculty participation in workshops and training (e.g. Online/hybrid 

institute) 
o Tracking of LMS usage  

 
• Big ideas: Starting in spring 2015, program teams will be invited to propose “Big Ideas” 

for the use of technology to enhance student learning. Approved proposals will include 
research on the effectiveness of the use of technology in the classroom and evidence 
will then be shared broadly across the college.  

 
The status of this recommendation is complete. 
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Recommendation #4: Confirms its position by way of a formal policy regarding the level of 
education and expertise required of faculty for particular positions.   

In November 2013, Durham College implemented a new policy entitled, EMPL-316 New 
Academic Employees – Academic and Professional Credential Requirements. 

Created by the Vice Presidents, Administration and Academic this policy establishes the 
minimum credentials required when hiring academic employees. The minimum academic 
credential requirement of all new postsecondary full-time academic employees is an 
undergraduate degree in a field related to the course discipline. In trades/skills programs, a 
current Certificate of Qualification (e.g., license, certification, interprovincial red seal), and a 
relevant post-secondary diploma or Certificate of Apprenticeship may be considered as 
equivalent to an undergraduate degree. 

The policy also states that all faculty members teaching within a given program will be required 
to possess the appropriate, recent and relevant work experience and fields of expertise, and 
where relevant, be practitioners. Three years relevant work experience is the expected 
minimum for all new academic employees. 

The policy also requires new faculty hires to verify their academic and professional credentials 
by providing evidence from the awarding institution(s), and demonstrate good standing with 
their professional association.  

The status of this recommendation is complete and the practices for hiring new faculty are fully 
established and followed.  

 

Recommendation #5: Continues its work with faculty to ensure 100% compliance with the use 
of DC Connect as per the policy.   

Durham College recognizes that faculty compliance in the use of DC Connect is imperative for 
student success. Faculty members at Durham are compliant with policy ACAD-118 Learning-
Management-System (LMS) Usage regarding the use of DC Connect. Students depend on DC 
Connect as a resource for their learning and the college continues to encourage faculty use of 
the system to its fullest capacity. DC Connect was instituted as the college’s LMS in 2012 and 
since that time C.A.F.E. has provided weekly training opportunities for all professors (new, 
current, full-time and contract) on its proper usage and functionality as an effective learning 
tool. All full-time faculty use DC Connect to post final grades at the end of each semester. In 
addition, all full-time and contract faculty members are required, at a minimum, to use DC 
Connect as follows: 

• Using the News tool to welcome new students and broadcast relevant class 
communications;  

• Posting and revealing all marks to their students on an ongoing basis; 

• Posting appropriate course assessment dates and statutory holiday dates in the 
Calendar tool; 

• Posting their college e-mail, telephone contact information, hours of availability outside 
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of class, and office location in each of their LMS courses; 

• Stating their preferred method of electronic communication and setting an accurate 
expectation as to their intended response time; and 

• Publishing the final approved course outline(s) in the WebCOT tool. 

DC Connect is a powerful tool, however some professors may not be using the system to its full 
potential. The majority of Durham College faculty members use the system for more than just 
the required elements such as posting final marks; they provide students with feedback on 
assignments, post supplemental course materials, dialogue with individual students and 
student groups, etc. to the benefit of the students. 

A focus group session was conducted in the fall 2014 with faculty, Deans, Associate Deans and 
Directors asking about the systematic use of DC Connect amongst faculty members, the 
challenges and perceived barriers regarding its functionality, and how the college could support 
and encourage optimum usage. The responses varied, noting a number of challenges, for 
example: 

• Faculty require a clearer understanding of the college’s expectations regarding its use; 

• Faculty would like reassurance that materials being posted are not “shared” outside the 
college;  

• Improve its reliability; and 

• Students do not want all feedback provided through DC Connect and in some cases 
prefer face-to-face interaction with the faculty member.  

Durham College administration will continue to provide faculty with information they need to 
understand the purpose and importance of using DC Connect effectively and will address the 
comments noted above in the months ahead. 

Evaluating the Use of DC Connect: The Office of Research Services, Innovation and 
Entrepreneurship (ORSIE) and CAFE are currently working with IT Services to explore a more 
user friendly option for collecting data on faculty usage of DC Connect, including system reports 
and add-on modules that may be purchased to enhance understanding of how faculty are using 
the tool.  This information would be used to provide further information on compliance on the 
use of DC Connect, and it would also allow the college to evaluate the impact of new DC 
Connect features and potentially the need for additional functionality. The college has also 
surveyed students on the use of the LMS. Durham has participated for the last two years in the 
Educause Centre for Analysis and Research (ECAR) survey: the ECAR Study of Undergraduate 
Students and Information Technology. This survey of the student body has helped position our 
usage of the LMS and the desires of the students with respect to technology in teaching and 
learning. The findings indicate that positive things are being done with the LMS; however, 
students want more. 
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Your Opinion Matters: In addition, every other year, Durham College administers the “Your 
Opinion Matters” (YOM) student survey to garner student feedback about various experiences.  
The questions change for each administration based on areas of particular interest at the time.  
The 2014-15 YOM survey included a set of questions on DC Connect.  Survey results showed 
that most students use DC Connect at least once a day or more, which suggests that it is an 
important source of information and an effective tool for communication.  Students reported 
using DC Connect for course-related files (lecture files, notes, supplemental materials), online 
grades and evaluations, online assessments (tests, quizzes, and assignments), online 
communication (discussion boards, course announcements), and multi-media content (course 
related audio and visual files).  More than 97% of respondents indicated that they believe DC 
Connect is effective in helping them learn. The results of the survey were shared with Quality 
Assurance Standing Committee comprised of representatives from academic and service 
departments for review and action as needed. In the academic areas, the results of the survey 
are used for creating action items and recommendations through annual curriculum renewal 
and comprehensive program review processes.  

The status of this recommendation is completed. Through institutional research, we continue to 
explore the academic advantages of using DC connect to its full potential and we continue to 
provide current and new full-time and part-time faculty members with regular opportunities for 
training sessions on LMS functionality and as an effective learning tool for student success.  

 

Recommendation #6:  Supports and monitors faculty engagement in reflective practice and 
shares the insights gained through this reflective practice across the College.  

Faculty engagement in reflective practice is a valuable quality assurance measure and a 
common exercise at Durham College. Faculty have always completed a “Self-Reflection” form 
as part of the faculty performance review evaluation, and Self-Reflection is a component of the 
Comprehensive Program Review processes, but the language has been updated to “match” the 
PQAPA terminology. “Reflective Practice” is highlighted as an important performance self-
evaluation activity.  

The Academic Deans continue to promote and encourage faculty to engage in reflective 
practice as means to identify their strengths and challenges as they strive to improve their 
teaching methods.  

The status of this recommendation is completed.   

 

Recommendation #7:  Encourages faculty to increase their participation in professional 
development activities related to the teaching and learning process.  

As stated in our PQAPA self-study, Durham College is committed to ensuring faculty members 
have access to various professional development activities to enhance their skills and 
knowledge in their respective disciplines and in teaching and learning. As such, in order to 
address this recommendation and to further promote and demonstrate support for access to 
profession development opportunities, the 2014-2017 The Road Ahead: Our Academic 
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Direction document was launched in spring 2014 and emphasizes the importance of engaging in 
professional development in the section called “The Evolution of Teaching and Learning”. The 
Academic Leadership Team, Centre for Academic and Faculty Enrichment (C.A.F.E.), and faculty 
members identified the following actions supporting engagement in professional development 
as follows: 

• Survey faculty members to determine their professional development needs/wants. This 
activity has been initiated with the Program Coordinators group meetings;  

• Continue to encourage all faculty members to advance their skill level with respect to 
Durham College’s Faculty Skills and Abilities Matrix; 

• Provide support and encouragement to faculty to submit abstracts for invited 
presentations at conferences with expenses subsidized from a central Professional 
Development budget. Faculty are strongly encouraged and have had the opportunity of 
presenting their research and best practices in teaching and learning at provincial, 
national and global conferences. Since January 2014, various full-time faculty members, 
representing all academic areas, presented at over 40 conferences and institutional 
events.  

• Acknowledge successful publishing activity of faculty members. College faculty are 
celebrated for their accomplishments and announcement are broadcast on the Durham 
College public website and intranet site, ICE (Information Centre for Employees); 

• Provide a series of professional development workshops coupled with a passport or 
badge system to document accomplishments.  

• Encourage the development of an electronic personal teaching portfolio to create and 
track individual professional development plans and reflective practice activities.  

In response to the actions noted above, in the fall of 2014 the C.A.F.E. experimented with Short 
Online Training Sessions. These asynchronous sessions were usually four weeks long and 
completion made the participant eligible for a digital badge. This was our first experimentation 
with the use of digital badges as a motivator. At time of writing, twenty badges have been 
awarded.  

The C.A.F.E. is also experimenting with Faculty Learning Communities (FLC). These voluntary 
communities are focused on a single theme. For instance, in fall 2014, a FLC was initiated that 
focused on Teaching Portfolio Development designed for faculty to consider a teaching 
philosophy, and work on the design and development of a teaching portfolio, either digital or 
paper-based, in an informal, supportive, sharing and collegial environment.  

In addition, Durham College made a commitment to continue the Teaching and Learning 
Certificate program for all new full-time faculty and begin to extend the certificate program to 
contract faculty.  

The status of this recommendation is completed. The Vice President, Academic and Academic 
Deans will continue to promote and encourage faculty participation in both internal and 
external professional development opportunities related to teaching and learning.  
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Recommendation #8:  Ensures that space and equipment requirements are in place prior to 
permitting significant enrolment increases.   

It was recognized through the PQAPA process that these actions are currently being practiced. 
Equipment and space requirements are discussed and projections of space and cost are 
considered in decision-making for new program development and comprehensive program 
review processes.  

In addition, before considering increases to enrolment in existing programs, the Durham 
College Strategic Enrolment Management Leadership Team (SEMLT) has implemented a 
comprehensive review process.  For any program demonstrating high levels of applicant 
interest, due consideration is given to the impact increased enrolment may have on physical 
resources – both from a lab, equipment, and classroom perspective.  The committee assess 
existing space availability and determines if capacity exists.  For instance, open space within 
typical scheduling timelines (i.e. 8:00 am. to 6:00 p.m.), as well as evening and weekend options 
will be explored.  If it is determined that existing space is not available, proposals for capital 
expenditures will be considered for viability for new space.   

Furthermore, this recommendation was considered and recognized as a priority in the 
development of The Road Ahead: Our Academic Direction document, which features activities 
related to new and renewed educational resources and learning spaces.  The Durham College 
Leadership Team and Academic Leadership Team are accountable for ensuring the renewal of 
existing space and equipment, as well as the development of new spaces, in meeting the 
teaching and learning needs of faculty and students. This occurs through the following actions: 

• The current Campus Space/Capital Planning Committee led by a senior-level academic 
administrator, with faculty, and other administrative representation identify the key areas 
of educational resources and space needs.  

• Capital projects are prioritized for the renewal of learning space, purchasing new academic 
capital equipment and evergreening technological equipment support a robust learning 
environment based on a variety of factors, i.e. age of equipment, enrolment growth and 
student/faculty members feedback. 

• Capital funding is allocated to achieve priority outcomes. For example, over the past two 
budget cycles, $2.5M has been allocated to renovations to the older wings of the college (35 
years+) for full-time and contract faculty office space, classroom and labs, student quiet and 
group study spaces. Also, in 2014, $420K was invested in the refreshing of academic 
computer labs.   

Policies and practices demonstrating recognition of this recommendation are currently in place. 
This recommendation is completed. 
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Recommendation #9:  Reviews its policy and procedures for the student evaluations of regular, 
full-time faculty and implement policy to ensure regular, frequent and comprehensive 
evaluations are conducted.   

This recommendation was fully acknowledged and addressed through a fulsome review and 
implementation of a revised EMPL-304 Faculty Performance Evaluation policy and procedure. 
The updated policy and procedure were launched in June 2014 under the shared responsibility 
of the Vice President, Administration and Vice President, Academic.  The proposed revisions to 
this policy and procedure were established through consultation with various stakeholders 
including Durham College’s Academic Council, Academic Leadership Team, and Durham College 
Leadership Team. The revised policy now ensures annual student feedback for each full-time 
and contract faculty member. The newly revised process was completed and fully implemented 
in September 2014. 

Furthermore, the Office of Research Services, Innovation and Entrepreneurship participated in 
a Productivity and Innovation Fund (PIF) project along with Conestoga College and Centennial 
College, funded by the Ministry of Training, Colleges and Universities, to develop a new survey 
questionnaire that could be adopted by all colleges.  The goal of the PIF project was to create a 
survey instrument that is based upon sound theory and design principles, provides students 
with an opportunity to provide useful feedback, has potential to improve teaching quality and 
the learning experience for students, and leads to actionable reports that allow faculty to plan 
for professional development.  The survey instrument was field-tested and the data was 
analyzed to assess the validity and reliability of the tool.  Results of the data analysis were 
positive.  Durham College adopted this new student feedback online survey tool which was 
implemented in September 2014.   Subsequent to the PIF project, Phase 2 funding was received 
through the Ontario Human Capital Research and Innovation Fund, allowing the three colleges 
to administer the survey to a large group of faculty, allowing for a more robust data analysis to 
take place.  This project concluded in March 2015. 

The status of this recommendation is completed. 

 

Recommendation #10:  Reviews the activities and membership of its advisory committees to 
ensure compliance with the existing Terms of Reference for PACs. 

Durham College recognizes the value of maintaining strong collaboration and partnership with 
our external stakeholders. Therefore, as mandated by college by-laws, feedback from industry 
professionals, program graduates and other program affiliates that make up Program Advisory 
Committee (PAC) membership is essential to ensuring programs remain current and relevant to 
the labour market.  In order to address this recommendation and the concerns identified in the 
PQAPA Final Report, in preparation for the 2014-15 academic year, Academic Deans and 
program coordinators evaluated the effectiveness and membership of their PACs to ensure 
compliance with the maximum length of term (6 years) of individual PAC members on the 
Committee, as mandated in the Terms of Reference.  

This exercise is currently ongoing and the anticipated deadline for completion is spring 2015.  
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FOLLOW-UP ON AFFIRMATIONS 

IMPLEMENTATION PLAN AND RESULTS TO DATE: 

Affirmation #1: Implement an electronic, centralized course outline repository entitled 
WebCOT. 

By spring 2015 all Durham College course outlines will be created and maintained in an online 
course outline system entitled WebCOT (Web based Course Outline Tool). Durham College 
identified the WebCOT initiative as a quality improvement measure to further standardize the 
development of all course outlines; to ensure all relevant and mandatory aspects of the course 
outlines are fully described and well-structured; and to develop a repository to house all 
current and past course outlines.  

WebCOT follows established policies, processes, and procedures and facilitates curriculum 
alignment between course learning outcomes, teaching methods, resources, and evaluation. 
WebCOT ensures a consistent scrutiny of the outlines and a formal multi-level approval process 
including an editor, a reviewer, and approver. A course outline is not made available to 
students until it has been passed through this vetting and approval process. Future plans for 
WebCOT will include mapping course outlines to Program Learning Outcomes.   

In November 2014, the new WebCOT process was introduced to Associate Deans, Academic 
Council members and Deans and Directors at regular meetings.  

This project is being managed by the Director of Learning Technologies, Centre for Academic 
and Faculty Enrichment (C.A.F.E.) and supported by the Academic Deans and college faculty 
members. The implementation and transition from its pilot phase is complete. Faculty are being 
trained in the use of WebCOT and course outlines are now being input using the tool. C.A.F.E. 
are also gathering feedback on its effectiveness and areas for improvement.  

This initiative is complete.  

 

Affirmation #2: Implement a new timetable/scheduling plan for General Education course 
offerings to increase availability of General Electives and choices for students. 

The Minister’s Binding Directive requires all public colleges to offer at least three General 
Education (GNED) courses in all diploma and advanced diploma programs. The Directive 
provides further that at least one of those three GNED courses must be an elective. In Ontario, 
many colleges prescribe two GNED courses and provide one elective. Prior to 2013, most of the 
diploma and advanced diploma programs at Durham College similarly prescribed two of the 
three GNED courses. At Durham College, we called these courses Mandatory GNEDs. Students 
complained they did not like mandatory GNEDs because they had no choice (but wanted more) 
regarding the subject matter of their GNEDs and/or the days/times in which they were being 
taught. They also complained that they often would not receive subject credits for GNED 
courses taken at other post-secondary institutions. Faculty members expressed concern about 
engaging disgruntled students who had no interest in the subject matter of their course. The 
school’s administration were challenged to find a sufficient number of qualified subject matter 
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experts to teach the mandatory courses in popular, high-enrolment programs where there 
might be 20 or more sections of the same course running in the same semester. 

In January 2012, the School of Interdisciplinary Studies and Employment Services, the 
department with primary responsibility for General Education course development and 
delivery, proposed a fully elective model. Essentially, this meant all diploma and advanced 
programs would no longer prescribe the subject matter of the GNED courses taken by their 
students; nor would they prescribe the mode of delivery; or the day and time of day that these 
courses would be taken. Students would effectively assume full control of their GNED 
experience. The only exception was programs where accreditation requires a specific course to 
be completed. This GNED elective model was implemented in September 2013. 

General education courses are now scheduled in 3-hour time slots for traditional face-to-face 
delivery; in 2 hour face-to-face – 1 hour online timeslots for hybrid courses; and totally online 
courses are delivered asynchronously. For the fall 2014 semester, there were 39 discrete 
sections delivered in the 3-hour format; 48 in the hybrid format and 42 fully online sections. 
Actual GNED enrolment in each delivery format was approximately 1800, 2200, and 1300 
respectively that semester. The face-to-face and hybrid courses are scheduled from 8 am to 8 
pm Monday through Thursday and 8 am to 4 pm on Fridays at the Oshawa Campus and from 8 
am to 5 pm Monday through Friday at the Whitby Campus. Those sections are evenly 
distributed throughout the day, ensuring maximum choice for all students. 

Implementation of Durham College’s GNED elective model is complete. The model is running 
effectively. The college monitors high-level indicators for quality assurance (e.g. class average, 
failure rate and attrition). It also surveys students for feedback each semester.  

 

Affirmations #3 and #4:  Develop hybrid course delivery that is pedagogically sound and 
actively engages students in learning. In addition, increase opportunities for faculty 
engagement in professional development to support flexible curriculum delivery (on-line and 
hybrid). 

In the development of the self-study, Durham College, through its Academic Leadership Team, 
recognized the importance of ensuring effective development and delivery of hybrid courses 
thus highlighting this affirmation as an area for improvement. The innovative use of technology 
in the classroom and for hybrid and online learning will present Durham College with the 
opportunity to engage our students in flexible, learner-centred activities and empower students 
to be accountable for their learning.  In response to this affirmation, hybrid course delivery was 
reflected as an area for action in Durham College’s Academic Direction document. 

Online/Hybrid Course Development Institute: To support faculty in developing effective online 
and hybrid courses, the C.A.F.E. developed the Online/Hybrid Course Development Institute 
(OHI). Through participation in a hybrid course, participants experience such a format from the 
perspective of a student. Throughout the institute, participants are exposed to aspects of high-
quality online course development and strategies for success, and apply this information to the 
development of their own courses. The institute also encourages the use of a course template 
that follows the Jumpstart lesson-planning model taught in the OHI.  The Jumpstart lesson 
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planning model addresses multiple learning styles through active learning and encourages the 
adoption of universal design for learning (UDL). With a focus on sound pedagogy, enabled by 
technology, the participants focus on effectively engaging their students. The OHI is viewed by 
the Academic Deans as a requirement for faculty who are tasked with the development of 
online and hybrid courses.  

While currently offered in a hybrid 14-week format the C.A.F.E. is looking at increasing access 
by “repackaging” this course into a self-directed online version.  The C.A.F.E. is also creating a 
shorter course that focuses on effectively teaching online. 

The OHI is offered each semester with the largest uptake happening in the spring of 2015. 

Ontario Online Learning Consortium: Durham College has extensive expertise in the 
development and delivery of online and hybrid courses. As a member of OntarioLearn, Durham 
College hosts almost 15,000 online course registrations annually.  

The Ontario Online Learning Consortium is a collaborative centre of excellence in online and 
technology-enabled learning, governed and operated by Ontario's publicly assisted 
postsecondary institutions. With its vast expertise in the development and delivery of online 
courses, Durham was successful in obtaining funding from the Ministry of Training, Colleges and 
Universities for a province-wide initiative to support the development of online courses for post 
secondary education. The Ontario Online Learning initiative has allowed Durham College to 
develop capacity and experience in the creation of high quality online courses. This in turn has 
informed our ongoing efforts to develop and measure the quality in next generation of online 
courses. In support of this initiative, the Ontario government has committed to funding course 
development in three phases. In phase 1 Durham College received funding in the amount of 
$490,000 and in phase 2 received funding in the amount of $517,000. A call for proposals for 
Phase 3 is expected in October 2015. 

This affirmation is completed and these professional development strategies continue to grow 
as programs implement hybrid learning into their course curriculum as an effective learning 
approach.  

 

Affirmation #5: Implement a Program Change policy and procedure to ensure all approved 
processes are completed. 

From both a quality assurance and academic integrity perspective, it is understood that 
academic schools must review and revise course curricula and programs of study to ensure 
programs are current, relevant and meet students’ and employers’ expectations and needs. 
Furthermore, changes to programs of study affect many functional areas of the college, and 
may have significant impact on a student’s academic experience. As such, through college-wide 
consultation, the Executive Director, Strategic Enrolment Services and Manager, Program 
Development and Quality Assurance have developed a policy, procedure, program change 
checklist and process templates to manage the approval processes, administration, and 
operational requirements related to minor and major program changes. This will ensure that 
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changes to a program are vetted and approved, and that program learning outcomes, course 
learning outcomes and essential employability skills are being met.  

The purpose of this policy is to provide college stakeholders with a formal set of guidelines for 
the implementation of both minor and major program changes. 

The status of this quality assurance protocol is currently in progress as the final draft 
documents follow college consultation and approval processes for new policies and procedures. 
Anticipated completion, approval and launch of this policy and procedure is fall 2015. 

 

 

SUMMARY COMMENTS 

Durham College’s academic direction embraces our faculty as the key to preparing students for 
the demands of a knowledge-based, technology driven, globalized work environment.  Our 
collective efforts are supported by our internal quality assurance framework/system and the  
Ontario College Quality Assurance Services’ PQAPA processes to ensure the quality of our 
programs, the evolution of teaching and learning, dynamic partnerships within the community 
sector and an infrastructure that meets the requirements of 21st-century teaching and learning.  
Our academic direction and focus on quality processes is mirrored in the college’s strategic 
plan, strategic mandate agreement, strategic enrolment plan and key post-secondary trends in 
the Ontario college sector. 

Durham College remains committed to sustaining and evolving the “mature effort” category 
awarded by the audit review panel members with respect to its dedication to quality assurance 
at all levels of the organization.  

21 
 


